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UsingTask-Based-Language-Teaching
to Improve Speaking Ability at the Eleventh Grade
Students of SMAN 3 Bulukumba
Dr.H.Abd.Muis Said, M.Ed.TESOL.
Dra.Hj.St.Azisah, M.Ed.St., Ph.D.
This research discussed about using task-based-language-teaching to improve
speaking ability. The problem statement in this research is: how is the speaking
ability of the students before and after giving task-based-language-teaching in SMAN
3 Bulukumba.The objectives of this research were: to find out the students speaking
ability before and after giving task-based-language-teaching method in SMAN 3
Bulukumba.
This research used classroom action research (CAR). It was conducted in
SMAN 3 Bulukumba. The subject of this research was the grade eleven, group IPA 4.
The total number of the students was thirty students consisting ten males and twenty
females. The rasional for choosing this group because task-based-language-teaching
was suitable for the conditions of students in the class. The instuments used to collect
data were test and observation sheet, in analyzing the data, the researcher used
quantitative and qualitative data analysis. The quantitative data analyses were
collected through test, and the qualitative data analyses were collected through the
observation sheet. The quantitative data were measured using the speaking criteria
with the research target 75 as a KKM standard score.
The researcher applied classroom action research by Kemmis and Taggart
model. It consist of preliminary study and three cycles. Each cycle consisted of three
meetings and four steps. Those are plan, act, observe and reflect. In planning step, the
researcherprepared all things that related to the lesson, in acting step, the researcher
applied task-based-language-teaching in the classroom, in observing step, the
researcher observed teaching and learning process, in reflecting, the researcher
analysed all of the data.
The findings indicated that using task-based-language-teaching as method in
teaching speaking was able to increase the students’speaking ability. It was proved by
the improvements of the students’achievement. In the preliminary test, the students
gained poor score, it was indicated by the mean score in preliminary test was 30.33.
in the first cycle, by using task-based-language-teaching, the students’ mean score
improved in to 51. The researcher continued to conduct the second cycle.The
students’ mean score in the second cycle was 68. The students’ mean score in the
third cycle succeed to reach77.8.
1CHAPTER I
INTRODUCTION
This chapter is divided into six main sections, namely background,
research problem, research objective, research significance, research scope, and
operational definition of terms.
A. Background
There is no doubt that English is more needed in globalization era.
Crystal (2003) states that there are kinds of statement seem so obvious that
English is a global language. People hear it on television spoken by politicians
from all over the world. English signs and advertisements are seen wherever
people travel. Wherever you enter a hotel or restaurant in a foreign city, they will
understand English, and there will be an English menu.
English has been introduced in Indonesia since elementary school and as
major subject in junior high school, senior high school, university. Although,
English becomes subject in educational but the students still get difficulties to
understand the subject.
Silberman (2009) says that to become master English well so the students are
able to express their ideas like is this statement. What he hear, see, discuss and do.
He acquire knowledge and skill.
English as foreign language involves four skills, namely: listening,
speaking, reading and writing. Every skill is related each other. They can be
classified in two categories: receptive and productive categories. Receptive skills
here mean we receive the language and decode the meaning to understand the
2message, those are reading and listening. And productive skills which are
speaking and writing mean, we use the language that we have acquired and
product a message through speech or written text that we want others to
understand.
Teaching speaking is considered to be difficult among the four skills. The
teacher in teaching English just used traditionally method, like speech method to
explain the material until finish. It makes the students bored. In other hand the
teachers does not used media and they never changed the method. And than
teacher just gave test the student without explains the first, besides that the
teachers just ask to students to memorized the conversation and than ask them to
practice it.
However, Byrne(1998) that the first task of the teacher is to create  the
best condition for students’ to study. In other words, the teacher responsible to
situation where the students can communicate orally with their classmates.
The preliminary observation of researcher observed in SMAN 3
Bulukumba shows that the students’ cannot say something perfectly in English.
They do not know what they must say and how to say,they look very confused to
express the ideas on their mind even not active enough on their speaking class,this
cause studentslack of grammar knowledge, lack ofless self confidence, lack of
idea, and others. and studentsafraid to make mistake and soon.
In order to enable students’ to express their ideas in speaking, teacher
must created varieties methods in teaching. One of the alternatives method was
using task based language teaching  method which developed by N.Prabhu
3(2001). Based on the background above, the researcher would like to carry out a
research under the title “ Using Task-Based-Language-Teaching to Improve
Speaking Ability at the Eleventh Grade Students of SMAN 3 Bulukumba”.
B. Research Problem
Based on the background above, the researcher formulates the research
question as follow:
1. How is the speaking ability of the students’ before giving task-based-
language-teaching method in SMAN 3 Bulukumba?
2. How is the speaking ability of the students’ after giving task-based-
language-teaching method in every cycle at SMAN 3 Bulukumba?
C. Research Objective
In relation to the problem statement above, the main objective of the
research was:
1. To find out the students speaking ability before giving Task-Based-
Language-Teaching in SMAN 3 Bulukumba.
2. To find out the students speaking ability after giving Task-Based-
Language-Teaching in every cycle at SMAN 3 Bulukumba.
D. Research Significance
This research has significant both in theorist and practices.
1. Theoretical Significance
The result of this research gave some contribution to the enrichmentin
English language teaching methodologies especially the knowledge about task
4based language teaching, it is hoped after reading this research, the readers have
more understand about task based language teaching as a way to teach English.
2. Practical significance
a. Student
For the students, this research was expected to improve the students’
achievement in learning English and make the students’ interest to speak English.
b. Teacher
For the teacher, this research was expected to add information of teaching
approach in the class and to encourage their teaching, especially for teaching
speaking.
c. The next researcher
For the researcher, this research was expected to gave information or
contribution toother researcher who wanted to conduct more complex research
especially in classroom action research.
E. Research Scope
The research study usingtask-based-language-teaching method to improve
the students’ speaking ability.It focused on students’speaking accuracy which
covered with (vocabulary, pronounciation, and grammar). It also focused on
speaking fluency. The research study wasconducted at class XI IPA 4 of SMAN 3
Bulukumba.
5F. Operational Defenition of Term
There were two components that were discussed in this research
likespeakingand Task-Based-Language-Teaching. The researcher would like to
give definition of speaking and Task-Based-Language-Teaching method.
1. Speaking
Speaking is oral communication that play essential role in human
communication and interaction. There are some definitions are given by experts
about speaking, such as:
According to Widdowson (1983) that, speaking is an oral communication
that gives information involves two elements, they are: speaker who gives the
message and the listener who receipt the message. Speaking is an interactive
process of constructing that involves producing and receiving information,
(Brown, 1994).
2. Task based language teaching (TBLT)
Task-Based Language Teaching (TBLT) has been developed during the
last twenty years. Its characteristic as a learner-centered approach makes it
becomes a highly recommended approach to be used by EFL teachers. Nunan
(2004) that, Task-Based-Language-Teaching it self is an approach which
emphasizes on the process of learning to communicate through interaction in the
target language.Through this approach, the students’ are trained to concentrate
their minds not only to learn the structure of a language, but also to produce the
language.
6From explain above the researcher used this method to teach the students
in speaking class. Because the researcher think that using task based language
teaching can made students enjoy in study speaking. Beside that, using task based
language teaching can improve the ability of students especially in speaking.
3. Action Research
Action research is part of a broad movement that has been going on in
education generally for sometime. It is related to the ideas of ‘reflective practice’
and ‘the teacher as researcher’. Action research involves taking a self-reflective,
critical, and systematic approach to exploring your own teaching contexts.
According to Anne (2010) Action research is something that many language
teachers seem to have heard about, but often they have only a hazy idea of what it
actually is and what doing it involves.Action research is part of a broad movement
that has been going on in education generally for some time. It is related to the
ideas of ‘reﬂective practice’ and ‘the teacher as researcher’. Action research
involves taking a self-reﬂective, critical, and systematic approach to exploring
your own teaching contexts. So, in action research, a teacher becomes an
‘investigator’ or ‘explorer’ of his or her personal teaching context, while at the
same time being one of the participants in it.
7CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter, the researcher discussed the literature review of this research.
It consists of some previous related studies and some pertinents ideas. For more
detail information, the explanations as follow:
A. Some Previous Related Studies
Many research has been conducted related to speaking ability. They are as
follow:
Evi Yuniarista Hutagalung (2014) in her research about the
implementation of task based language teaching to teach speaking descriptive,
found  that students are shy to speak, and students less self confidence but after
she implementation of task based language teaching in speaking descriptive is be
succes to speak.
Hasriati (2004) on her thesis “Improving the Students Speaking Skill
through Situational Language Learning at the Second Year of SMPN 2
KajuaraKab.Bone” explained that situational language learning method is a good
way to improve the students speaking ability. She found that 73 percent of the
students were effective in learning English and 70 percent of the students could
increase their English through situational language learning.
Fitriani (2010) in her research about applying team accelerated interaction
method in learning speaking formulated problem statement, namely: how was the
students’ achievement in learning speaking through accelerative interaction
method? In this fitriani’s research, she found about the students’ achievement in
8speaking was increased by using team accelerated interaction method and whereas
some students test showed the improvement of the students’ achievement in class.
Iftakhul (2014)in his research about improving speaking ability through
silent way method to the first grade students of MTS model palopo, found that
student have less confidence to speak after implementation of silent way in
teaching speaking is effective.
Based on the explanation above, the researcher concludes that there were
many various method, strategy and techniques that have been used the previous
researcher to improve the students’speaking ability. But, for this research, the
researcher has a different strategy and technique to improve the students’ speaking
ability that was applied Task-Based-Language-Teaching method to improve
speaking ability.
B. Some Pertinent Ideas
a. Speaking
1. The definition of speaking
As stated in the previous part, speaking is one of the important language
skills thatshould be learnt. In this part, the researcher will present more
information neededabout speaking skill.
Before the researchers explain about how to improve the speaking ability
in this research, we must understand about speaking. Oxford Learner's Pocket
Dictionary (2008) speaking is talking to somebody about something, use your
voice to say something, be able to use a language, make a speech to an audience.
9In short, the speaking skill is the ability to perform the linguistic knowledge in the
actual communication.
According to Widowsson (1983) state, Speaking is active or productive
and makes use of the aural medium. If we think of speaking in term of use,
however, the situation was rather different. To begin with an act of
communication through speaking was commonly performed in face to face
interaction and occurs as part of dialogue or other form of verbal exchange.
According to Rebecca Hughes (2017) there are two core disciplines that
directly address speaking. The first is the combined fields of phonetics and
phonology, and the second is related areas of spoken and discourse analysis.
According to Flutcher (2003)speaking is the verbal use of language to
communicate with others. Flores (in Bailey, 2005) state that, Speaking is an
interactive process of constructing meaning that involves producing and receiving
and processing information.Nunan in Thomas (2011) describes what teaching
involves. He stated to teach speaking means to teach language learners to: (1)
“produce the English speech sounds and sound patterns; (2) use word and
sentence stress, intonation patterns and the rhythm of the second language; (3)
select appropriate words and sentences according to the proper social setting,
audience, situation and subject matter; (4) organize their thoughts in a meaningful
and logical sequence; (5) use language as a means of expressing values and
judgments; and (6) use the language quickly and confidently with few unnatural
pauses, which is called as fluency.
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Morgan (1961) describes that there are some important differences
between language and spoken language. The basic elements of the two are one is
based on letters (written language) and other is one sound (spoken language). It’s
the different kinds of information in two media. Finally, our written language is
not so repetitive and redundant as our spoken language.Brown (2004) said that
speaking is a productive skill that can be directly and empirically observed, those
observation are invariably colored by the accuracy and effectiveness of a test-
taker’s listening skill.
Another idea is from Johnson in Setiyadi (2006), They suggested five
possible learner roles that can make language learners more autonomous. One of
them is learners are member of a group and learn by interacting with others. It
means that by working in groups, students will have more opportunity to speak up
their idea in order to learn english more effective.
From definitions above, the researchers give definition about speaking,
Speaking is interaction two or more people to give and get idea when they have
spoken.
Based on the explanation above, the researcher appliedtaks based language
teaching to improve students’ speaking ability. It made students work together in
small group in speaking and the students can practice it in realistic setting.
2. Speaking criteria
a) Accuracy
According to Hornby (1995) says that accuracy is the state of being correct
or exact and without error, especially as a result of careful effort.
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1) Vocabulary
The essential elements to learn before practising speaking is vocabulary.
We are difficult to speak without mastering vocabulary. Students sometimes get
difficulties in memorizing all vocabularies that they have known, it caused by lack
of practicing and use them. So the student need to practice more to keep in their
mind.
2) Pronunciation
According to Hornby (2000) says that, pronunciation isway in which a
language or a particular word or sounds is spoken. While Harmer (1991) says that
pronunciation is how to say a word in which made of sound, stress and intonation.
3) Grammar
One factor of influencing the students’ speaking skill is the functional
grammar, the fact shows that the students sometimes want to speak with other
people but they have lack of functional grammar.
According to Hornby (1995) says that grammar is the rules in a language
for changing them into sentences.
b) Fluency
According to Hornby (1995) says that Fluency is able to speak a
language easily and well. Based on Webster Dictionary (1991) fluency is ready
and expressive use of language, it is probably best achieved by allowing the
“stream” of speech to “flow” then, assume of this speech spills over beyond
comprehensibility the river bank’ of instruction or some details of phonology,
grammar or discourse.
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It is now very clear that accuracy and fluency are both important goals to
pursue in CLT. While fluency may in many communicative language courses be
an initial goal in language teaching, accuracy is achieved to some extent by
allowing students to focus on the elements of phonology, grammar, and discourse
in their spoken output. Fluency is probably best achieved by allowing the stream
of speech to flow; then, as some of this speech spills over beyond
comprehensibility, the ‘riverbanks’ of instruction on some details of phonology,
grammar, or discourse can channel the speech on a more purposeful course.
b. Models of Teaching Speaking
Average person who want learn English language, most certainly they
have same reason. It is can speak English. So, they learn English language to try
speaking English. Usually,failure of learn speaking cause bore situation in the
class, unattractive,less fun and silent in the class. There are many models of
learning speaking. According to Solahuddin in Asfa (2010), there are some
models of learning speaking as follows:
1. Main Class and Study Club
It is better for meeting with the teacher in the class twice a day.first
meeting is called main class and second meeting is called study club. Main class
is meeting with the teacher, that the teacher as student advisor in the class.
2. Conversation on the way
Conversation on the way is one of the activity in speaking class. The
function is to bore disappear in the class. They can share about their daily activity.
So, the students feel the conversation more clearly, attractive and confortable.
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3. Discussion Group
Discussion group is one of activity in speaking class. Discussion in
speaking only talking about easy topic. Because this discussion just to train the
students to speak English.
4. Describing Picture
Describing Picture is one of activity in teaching speaking English. In this
activity, students must describe pictures in front of the class. Every students get
one picture and must describe it.
Those are models that Solahuddin offers to use in speaking class, and as
the title of this research, the researcher choose the second model. The researcher
thinks that conversation is suitable to improve students speaking ability .
c. Task-Based-Language-Teaching
1. The definition of task-based-language-teaching
Task Based Language Teaching (TBLT) has been developed during the
last twenty years. Its characteristic as a learner-centered approach makes it
becomes a highly recommended approach to be used by EFL teachers. According
to Nunan (2004) that task based language teaching itself is an approach which
emphasizes on the process of learning to communicate through interaction in the
target language.
2. Step implementation
One framework (framework) in TBLT approach prepared by Willis
(1996) that The framework comprises the step pre task, task cycle and language
focus at the stage of pre-task, the lecturer started with a preliminary discussion on
14
the topic learning linked to the student experience on stage-cycle tasks. Students’
work on several tasks, such as listing, sharing personal experiences ,problem
solving and creative tasks, either individually, in pairs and in groups. At this stage
the focus language teachers and students together analyze the various forms of
language in the assigment, then the students’ practice completing the last
assigment.
15
CHAPTER III
RESEARCH METHOD
In this research the researcher used Classroom Action Reseacrh (CAR).
Classroom action research was the way that researcher used to improve the
students’ speaking ability through task-based-language-teaching .
A. Research Design
In this research, researcher used Classroom Action Research (CAR).
Classroom Action research is kind of research that is conducted in the classroom
by the teacher. Ferrance (2000:1) states that :
Action research is a process in which participants examine their own
educational pratice systematically and carefully, using the techniques of
research, action research specifically refers to disiplined inquairy done by
a teacher with the intent that the research will inform and change his or her
practices in the future.
Kemmis and McTaggard in O’Brien (1998), describe the procedure of
action research in four steps, there are : Plan, Action, Observe, and Reflect. It
means that the cycle consist of Plan, Action, Observe, and Reflect.
Cyclical action research can be drawn as follows:
Figure 1 Kemmis and Taggart model
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Based on the model above, there are four stages in Kemmis and Taggart
model. They were; plan, action, observation and reflection. The relation among
them is called cycle. The activities could be stated as follows:
a. Plan
In the plan step, the researcher prepared all things that related to the
lesson. teachers determined the competencies that was developed and chose the
appropriate type of tasks. For example, the competence to be developed was to
describe the place (speaking abiity) and its task was to describe the various dream
vacation spot, and then the researcher wrote a lesson plan. The lesson plan made
based on the curriculum and the syllabus of Senior High School Grade XI and the
task based language teaching steps. Then, the researcher prepared the test for the
students’. The last, the researcher prepared observation sheet filled up by the
collaborator while the researcher implementing task based language teaching in
the classroom.
b. Action
In this step the researcher explained about the task. The researcher
explained about the objective of the lesson. Then, the researcher introduced the
task based language teaching to the students and explain the steps and roles of the
task based language teaching. The next, the researcher asked the students to make
into groups as needed. Furthermore, the researcher re-explained the task based
language teaching steps and roles to make sure that the students understood about
the strategy. Finally, the researcher divided students into some group and every
group got card by using task based language teaching method and made
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conversation. After that, they showed their conversation in front of the class.
When students showed their conversation the researcher did scoring with them.
c. Observation
Observation step was a step for observing the process of teaching and
learning in the classroom. It was done together with the implementation of the
task based language teaching. The collaborator helped the researcher to observed
the processes of teaching and learning by using the observation sheet.
d. Reflection
In this step, the researcher analyzed all of the data; Preliminary data, test
and observation sheet. From the data, the researcher found out about the result of
the cycle 1; it was successful, less success, or failed to achieve the indicator of
success. The result of this reflection used as a consideration to plan the next action
for the next cycle and to determine whether or not the next cycle was needed
B. Research Participant
The subject of this research was student of eleventh grade of SMAN 3
Bulukumba. The researcher used one class of students. They were from the class
XI IPA 4. The class has 30 students. The consideration for choosing those
students were based on the recomendation from the teacher because task based
language teaching method was suitable for the conditions of students in the class.
C. Research Target
To achieve the successfulness indicator of students’ score which there was
minimal 65 percent of the students got the KKM standard score of SMAN 3
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Bulukumba. SMAN 3 Bulukumba point 75 as a KKM standard score. Therefore,
the students gave good response of speaking.
D. Research Instrument
In this research  there were two main instruments which were used to
collect data, they were observation sheet and speaking test. The functions of each
research instrument were: (1) Observation sheet was  used to collect data about
students participation in teaching learning process in speaking and implementing
task based language teaching method. (2) speaking test was to asses the students’
speaking ability.
E. Data Collection Procedure
In collecting data, the researcher used two instruments i.e. observation
sheet and spoken test. The types of data collection consist of quantitative data in
which the instrument used test and qualitative data in which the instrument used
observation sheet. The way to take data as follows:
1. Spoken Test
This research, the researcher gave oral test. In the first meeting, the
researcher gave explanation about task based language teaching method. In the
last meeting of cycle 1 the researcher gave the second test to know students’
improvement, if the score is not reached the research target, the researcher
continued to cycle 2 until reached the research target.
2. Observation Sheet
Observation Sheet aimed to observe the students’ activities during the
learning process. There were some aspects to observe in the learning process, the
19
aspects included the students’ learning activity, creativity, feeling of happiness,
and interaction.
F. Data Analysis Technique
After collecting the data, the researcher analyzed them to get valid data.
Two techniques were used in analyzing the data. They were:
1. Quantitative Data
The quantitative data were obtained from the result of the test
(achievement data) that was carried out at the end of the cycles. In terms of the
achievement data.
The quantitative data was analyzed as follows:
a. Calculating the rate percentage of the students’ scores:
F
P = x 100 %
N
Where:
P : Percentage
F : Frequency
N : The total number of the students
(Sudijono, 2014)
b. The mean score of the students’ achievement:
Where:
=  Mean Score
The sum of all score
=
20
N = The number of subject (students)
(Sudijono, 2014)
c. To know the students’ achievement in each cycle, the researcher used statistic
analysis. The data of students’ achievement was taken based on scoring
classification of English speaking test; pronunciation, grammar, vocabulary,
fluency and accuracy.
1) Scoring and classifying the students’ speaking ability as suggested by
heaton in sity (2015). Here are explained the detailed of the explanation
above with its criteria:
Table 1.1
Pronunciation assessment
Classification Score Criteria
Very Good 5 Pronunciation is lightly influenced by mother tongue.
A few minor grammatical and lexical errors but most
utterances are correct.
Good 4 Pronunciation is still moderately influenced by mother
tongue but no serious phonological errors. A few
grammatical and lexical errors but only one or two
major error causing confusion.
Average 3 Pronunciation influenced by the mother tongue but
only a few serious phonological errors. Several
grammatical and lexical errors, some of which cause
confusion.
Poor 2 Pronunciation seriously influenced by mother tongue
with errors causing a breakdown. Many “basic”
grammatical and lexical errors.
Very poor 1 Serious pronunciation errors as well as many ‘basic”
grammatical and lexical errors. No evidence of having
mastered any of the language skills and areas practiced
in the course
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(Heaton in Sity, 2015)
Table 1.2
Grammar assessment
Classification Score Criteria
Very Good 5 Make  few noticeable errors of grammar and word
order
Good 4 Occasionally makes grammatical of word order errors
which do not, however obscure meaning.
Average 3 Makes frequent errors of grammar and word order
which occasionally obscure meaning.
Poor 2 Grammar and word order errors make comprehension
difficult. Must often rephrase sentence or restrict him
to basic pattern.
Very poor 1 Errors in grammar and word order as severe as to
make speech virtually unintelligible.
(Heaton in Sity, 2015)
Table 1.3
Vocabulary assessment
Classification Score Criteria
Very Good 5 Has to make an effort at time to search for words.
Nevertheless, smooth delivery on the whole and only a
few unnatural.
Good 4 Although he has to make an effort and search for
words, there are not too many unnatural pauses. Fairly
smooth delivery mostly. Occasionally fragmentary but
succeeds in conveying the general meaning. Fair range
of expression.
Average 3 Has to make an effort for much of the time. Often has
to search for the desired meaning. Rather halting
delivery and fragmentary. Range of expression often
limited.
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Poor 2 Long pauses while he searched for the desired
meaning. Frequently and halting delivery. Almost
gives up making the effort at times limited range of
expression.
Very poor 1 Full of long and unnatural pauses. Very halting and
fragmentary delivery. At times gives up making the
effort. Very limited range of expression.
(Heaton in Sity, 2015)
Table 1.4
Accuracy and Fluency assessment
Classification Score Criteria
Very Good 5 The speaker’s intention and general meaning are fair
clear. A few interruption by the listener for the sake of
clarification are necessary
Good 4 Most of what the speaker says is easy to follow. His
attention is always clear but several interruptions are
necessary to help him to convey the message or seek
clarification
Average 3 The listener can understand a lot of what is said, but
he must constantly seek clarification. He cannot
understand and then with considerable effort by
someone who is used to listening to the speaker.
Poor 2 Only small bits (usually short sentence and phrase)
can be understood and then with considerable effort
by someone who is used to listening to the speaker
hardly anything of what is said can be understood.
Very poor 1 Even the listener make a great effort interrupts, the
speaker is unable to clarify anything he seems to have
said.
(Heaton in Sity, 2015)
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2) The score on the table (Heaton’s score) was converted into the score in the
table score by using formula :
Score =
3) Scoring the students’ achievement
Score =
4) Classifying the students’ score of the first and the second cycle test score
of the students by using this category.
Table 2.1
Classification of Speaking Score
No Score Criteria
1 4.01-5.00 Very Good
2 3.01-4.00 Good
3 2.01-3.00 Average
4 1.01-2.00 Poor
5 0.00-1.00 Very Poor
(Adopted from sity, 2015)
4) Classifying the student’s scores of observation in the first and the second
cycle.
Table 3.2
The Classification of Students’ Observation Scores
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No Score Criteria
1 90 – 100 Excellent
2 80 – 89 Very good
3 70 – 79 Good
4 60 – 69 Fairly good
5 50 – 59 Fairly
6 40 – 49 Poor
7 < 40 Very poor
(Depdikbud, 1985)
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CHAPTER IV
FINDINGS AND DISCUSSION
This chapter describes both the findings and the discussion of this
research. In the findings section,the researcher showed that the numbers of data
collected during the research (three cycles). Otherwise, the discussion explains
and interprets the findings. In addition, the researcher compares the data collected
between three different cycles. The problem statements of this research are
provided in this section either.
A. Findings
1. Preliminary Study
In this step, the students were gave a preliminary test before conducted
treatment or action class as well as starting the first meeting in order to know their
speaking ability in learning English.
Table 2.1
The result of grammar at preliminary test
Grammar
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 3 10
2 12 40
1 15 50
0 0 0
Total 30 100
Mean Score : 1.6
Based on the data, the result of observation indicated that some students
werestill lack of grammar whereas 50 percent got very poor, and 40 percent got
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poor, and just 10 percent got average. The researcher needed to do stabilization in
the first cycle, especially the student grammar ability. The mean score of the
students’ grammar was 1.6
Table 2.2
The result of vocabulary at preliminary test
Vocabulary
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 0 0
2 14 46.66
1 16 53.33
0 0 0
Total 30 100
Mean Score : 1.4
Based on the data, the result of observation indicated that some students
were still lack of vocabulary whereas 53.33 percent got very poor, and 46.66
percent got poor. The researcher needed to do stabilization in the first cycle,
especially the students’ vocabulary ability. The mean score of the students’
vocabulary was 1.4
Table 2.3
The result of pronunciation at preliminary test
Pronunciation
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 0 0
2 14 46.66
1 16 53.33
0 0 0
Total 30 100
Mean Score : 1.4
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Based on the data, the result of observation indicated that some students
were still lack of pronunciation whereas 53.33 percent got very poor, and 346.66
percent got poor. The researcher needed to do stabilization in the first cycle,
especially the students’ pronunciation ability. The mean score of the students’
pronunciation was 1.4
Table 2.4
The result of accuracy and fluency at preliminary test
Accuracy and
fluency
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 0 0
2 0 0
1 7 23.33
0 23 76.66
Total 30 100
Mean Score : 1.23
Based on the data, the result of observation indicated that some students
were still lack of accuracy and fluency whereas 76.66 percent got very poor, and
23.33 percent got poor. The researcher needed to do stabilization in the first cycle,
especially the students’ accuracy and fluency. The mean score of the students’
accuracy and fluency was 1.23.
The score of all speaking criteria were converted to the final score of the
students achievement in speaking by using the formula :
M⅀
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Explanation:
M = The average of students’ score⅀ = Total students’ score
N = Total of students
The computation of the average score was follow:
M = = 30.33
The calculation result showed that the average of speaking achievement of
the students preliminary test was 30.33. From the result above, the mean of
students in speaking was low. The result of the average score was 30.33. This
score was still low from the minimum standard score (KKM).
2. The first cycle
a. Plan
In this step, the researcher prepared the teaching learning design, such as:
lesson plan about speaking ability, the material about speaking that was given to
the students, research instrument, observation sheet, attendance list, and camera.
The meeting was arranged 3 times, two meetings were used to teach speaking
material with task-based-language-teaching and one meeting used to test the
students speaking ability. Timely, the two action meetings sections were
conducted on july 18thand 19th. Then test was held in the next meetings on
January 22th. As a matter of case, the researcher held first test to know the
students speaking before conducting the action in the first cycle. The test was
given on July 18th before explain the material.
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During the teaching and learning process, the researcher observed the
students’ learning activities, creativity, feeling of happiness, and interaction. The
researcher, used the observation sheet.
The students’ learning activities consisted of six indicators. They were (1)
the students did their assignments based on the teacher instruction, (2) the
students asked question to their teacher if there was an instruction which was not
clear, (3) the students gave comments and suggestions about their friends’ jobs,
(4) the students presented their discussion result without being appointed by the
teacher, (5) the students discussed and worked together with their friends in
doing their assignments, (6) the students did assignments from their teacher well.
The students’ creativity consisted of three indicators, they were (1) the students
always showed their curiosities by asking questions to their teacher and friends,
(2) the students explored their ideas, (3) the students thought and didn’t feel
hopeless for looking for answers using books or asking to their friends. The
students’ feeling of happiness consisted of two indicators, they were (1) the
students looked shone in the learning process; (2) the students was not sleepy
during the teaching and learning process. The students’ interaction consisted of
three indicators, they were (1) the students discussed things with their teacher,
(2) the students discussed things with their friends, and (3) the students worked
together with their friends.
b. Action
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Action consisted of three meetings. Two meetings were used to teach
speaking material with task-based-language-teaching and one meeting used to
test the students speaking ability.
1) The First meeting
Based on the schedule, the researcher held first meeting on July 18th, 2017.
The class started on 10.30 a.m. up to 12.00 a.m. This step, the researcher
conducted activities according to schedule that arranged in planning stage with
task-based-language-teaching. The researcher tried to take how much students’
speaking ability, gave students test in individual, and evaluate them. The
following activities in the class were:
a) The researcher entered the class with greetings the students. Then, checking
out the attendance list.
b) Giving warming up (motivation and support) for while in order to stimulate
them involving the material.
c) Telling them what the class was going to do (giving a bit information about
material or topic
d) The researcher gave chance to the students asking the questions were not
clear.
2) The second meeting
The second meeting was conducted on July 19th, 2017. The class started on
12.15 p.m. up to 13.45 p.m. The activity in the second meeting was the same as
the activity in the first meeting, but it focused on the indicator which did not
improve yet. In the second meeting, the researcher explained the students’ errors
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in speaking. And then the researcher gave assignment to the students related the
material of speaking. Then, some of the students practiced it in front of class.
3) The third meeting
The third meeting was conducted on July, 21th 2017. The class started on
10.30a.m up to 12.00 p.m. In the meeting, the researcher applied of task-based-
language-teaching and the researcher gave the student a test to measure their
achievement in speaking. The test was taken from paper, there was instruction
what the students doing and what the students made conversation.
Table 3.1
The result of grammar at first cycle
Grammar
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 6 20
3 17 56.66
2 7 23.33
1 0 0
0 0 0
Total 30 100
Mean Score : 3
Based on the data, the result of observation indicated that some students
were still lack of grammar whereas 23.33 percent got poor, and 56.66 percent got
average, and just 20 percent got good. The mean score of the students’ grammar
was 3.
The researcher was still disappointed because there were still students that
received poor scores in grammar. Therefore, the researcher decided to improve
the students’ in grammar in the next cycle.
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Table 3.2
The result of vocabulary at first cycle
Vocabulary
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 5 16.66
3 18 60
2 7 23.33
1 0 0
0 0 0
Total 30 100
Mean Score : 3
Based on the data of the results of the test indicated that most of students
were had increased in vocabulary, where 23.33 percent got poor, 60 percent got
average, and just 16.66 percent got good. The mean score of the students’
vocabulary was 3.
But the researcher still needed to do stabilization in the second cycle
especially the students’ vocabulary ability to improve their ability.
Table 3.3
The result of pronunciation at first cycle
Pronunciation
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 4 13.33
3 1 3.33
2 25 83.33
1 0 0
0 0 0
Total 30 100
Mean Score : 2.3
33
Based on the data, the result of observation indicated that some students
were still lack of pronunciation whereas 83.33 percent got poor, 3.33 percent got
average, and just 13.33 percent got good. The mean score of the students’
pronunciation was 2.3.
The researcher needed to do stabilization in the first cycle, especially the
students’ pronunciation ability.
Table 3.4
The result of accuracy and fluency at first cycle
Accuracy and
fluency
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 4 13.33
2 22 73.33
1 4 13.33
0 0 0
Total 30 100
Mean Score : 2
Based on the data of the results of the test in the first cycle indicated that
some had increased of smoothness, whereas 13.33 percent got very poor, 73.33
percent got poor, and 13.33 percent got average. The mean score of the students’
accuracy and fluency was 2.
Although there were students get average but half of students still got very
poor. So the researcher improved the ability of students in fluency in the next
cycle.
The score of all speaking criteria were converted to the final score of the
students achievement in speaking by using the formula :
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M⅀
Explanation:
M = The average of students’ score⅀ = Total students’ score
N = Total of students
The computation of the average score was follow:= 153030 = 51
The calculation result showed that the average of speaking achievement of
the students first cycle was 51. It was in the fairly good criteria score ( see
appendix 5, page 75 for more detail). This score was still far from the minimum
standard score (KKM). Only four (13.33%) students passed. It means that there
were 13.33% students of the class could pass the criteria of minimum successful
(KKM).
The students speaking score had improved. However compared from the
preliminary test result, the improvement did not reach the target of research
which was 65% of students could pass the criteria of minimum successful
(KKM). To achieve the target of the research, sixteen (52%) students need to
pass the minimum standard of the successful criteria (KKM).
c. Observation
The first and the second meeting were observed by the researcher. They
observed how the students worked together and helped their friends to
understand the material, and how the condition and situation of the class was in
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applying task based language teaching. The researcher also wanted to see the
improvement of the students’ achievement and to see whether task based
language teaching improve the students’ speaking ability. To observe them, the
researcher used guidelines of observation which were made before conducting
this research. The result of the observation was analyzed to find the weaknesses
of the teacher. In the third meeting, the researcher did not observe the teaching
and learning process because the students were given a test for the first cycle.
This test was very important to know the students’ improvement their ability in
speaking.
The aspects which were observed during the teaching and learning process
were learning activities, creativity, feeling of happiness, and interaction. The
result of the observation as below:
Table 4.1
The result of the observation in the first cycle
Aspects Indicators Percentage
(%)
Learning
process
Doing their assignments based on the teacher
instruction
80
Asking question to their teacher if there was an
instruction which was not clear
50
Giving comments and suggestions about their
friends job
53.33
Presenting their discussion result without being
appointed by the teacher
36.66
Discussing and working together with their
friends in doing their assignments
83.33
Doing assignments from their teacher well 50
Creativity Showing their curiosities with asking question
to their teacher and friends
56.66
Exploring their ideas 53.33
Thinking and are not hopeless for looking for
answer using books or asking to their friends
60
36
Feeling of
happiness
Looking happy in learning process 76.66
Not feeling sleepy during the teaching and
learning process
66.66
Interaction Discussing with their teacher 60
Discussing with their friends 63.33
Working together with their friends 63.33
Mean Score 60.94
Based on the table observation above, the teaching and learning process
was not maximal. There were still some indicators which must be improved.
Beside that, there were also some indicators, that was done even though they still
needed to be improved in the next cycle
Based on the data above, there were some indicators that made the teacher
happy such as doing their assignments based on the teacher’ instruction,
dismissing and working together with their friends in doing their assignments,
looking happy in learning process, not felling sleepy during in the teaching and
learning process. Even though it was still needed to be improved in the next
cycle.
On the other side, the data above showed that there were many indicators
that needed improvement, it made the teacher tired to explain things to them
often, it caused the teacher had to work hard for making and motivating the
students gave comments and suggestions about their friends’ jobs, they presented
their results of discussion without being appointed by the teacher, they did their
assignments from their teacher well, they showed their curiosity by asking
question to their lecturer and friends, they explored their ideas, and they thought
and were not hopeless to look for answers using books or asking their friends.
Because nearly of students did the indicators well.
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Based on the table above, the researcher concluded that there were some
indicators which did not perform well. The causes of those were:
1) Not all students could explore their idea because the class was dominated
by active and clever students.
2) Some students felt not confident with their speaking because they thought
their speaking skill still low.
3) The condition of class was crowded and unpleasant.
4) The students did not have discussion session in the class because the time
was very limited.
5) Some students still had problem with grammar, vocabulary in speaking.
d. Reflection
Based on the results of the observation and the score of the test were still
disappointed, the researcher needed to do stabilization in the second cycle
especially concerning the students’ participation in the class and the students’
ability in speaking.
2. The second cycle
a. Plan
The planning in the second cycle was similar to the planning in the first
cycle. In this step, the researcher prepared the teaching learning design, such as:
lesson plan about speaking ability, the material about speaking that was given to
the students, research instrument, observation guidelines, attendance list, and
camera. The meeting was arranged 3 times also, two meetings were used to teach
speaking material and one meeting used to test the students speaking ability.
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Timely, the two action meetings sections were conducted on July 25th and 26th.
Then test was held in next meetings on August 1st
b. Action
1) The first meeting
The first meeting in the second cycle was conducted on July 25th, 2017. It
started from 10.30 a.m. up to 12.00 p.m. These procedures were given below:
a) Entering the class and giving greeting to all the students.
b) Telling the students what they did and what materials were studied.
c) The researcher explain the material
d) The researcher divided the students into ten groups, every group had three
students.
e) The researcher gave every group instruction in paper
f) After giving a paper, the researcher asked the students to discuss about the
instruction.
g) After discussing, the students made conversation.
h) After making conversation, every group displayed their conversation in
front of the class
2) The second meeting
The second meeting was conducted on July 26th 2017. All the activities of
the class were not different with the activities in the first meeting. The most
important things in the second meeting were to motivate the students to be active
in the class, to improve the students’ ability and to overcome the students’
problem in speaking and to decrease the weaknesses in the first meeting.
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3) The third meeting
This meeting was conducted on August 1st, 2017. The students were given a
tests to measure the students’ improvements and achievement in speaking.
Table 5.1
The result of grammar at second cycle
Grammar
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 22 73.33
3 8 26.66
2 0 0
1 0 0
0 0 0
Total 30 100
Mean Score : 3.7
Based on the data above, all of the students had increased in grammar than
the first cycle. The mean score of the students increased become 3.7. Whereas in
the first cycle there were students got very poor score but in the second cycle
there were not students get it.
Table 5.2
The result of vocabulary at second cycle
Vocabulary
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 16 53.33
3 14 46.66
2 0 0
1 0 0
0 0 0
Total 30 100
Mean Score : 3.5
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Based on the data of the results of the test indicated that most of students
had increased in vocabulary. The mean score of the students increased become
3.5. Whereas the students had got score from good to very good in this cycle then
the first cycle.
Table 5.3
The result of pronunciation at second cycle
Pronunciation
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 15 50
3 15 50
2 0 0
1 0 0
0 0 0
Total 30 100
Mean Score : 3.5
Based on the data of the results of the test indicated that most of students
had increased in pronunciation. The mean score of the students increased become
3.5. Whereas the students had got score from fair to very good in this cycle then
the first cycle.
Table 5.4
The result of accuracy and fluency at second cycle
Accuracy and
fluency
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 5 16.66
3 14 46.66
2 11 36.66
1 0 0
0 0 0
Total 30 100
Mean Score : 2.8
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Based on the data of the results of the test indicated that most of students
had increased in accuracy and fluency. The mean score of the students increased
become 2.8. whereas the students had got score from good to very good in this
cycle then the first cycle.
The score of all speaking criteria were converted to the final score of the
students achievement in speaking by using the formula :
M⅀
Explanation:
M = The average of students’ score⅀ = Total students’ score
N = Total of students
The computation of the average score was follow:= 204030 = 68
The calculation result shows that the average of speaking achievement of
the students second cycle was 67.16. it was still fairly good criteria score ( see
appendix 6 page 77 for more details). This score was still far from the minimum
standard score (KKM). Only twelve (40%) students passed. It means that there
were 40% students of the class could pass the criteria of minimum successful
(KKM).
The students speaking score had improved. However compared from the
first result, the improvement did not reach the target of research which was 65%
of students could pass the criteria of minimum successful (KKM). To achieve the
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target of the research, eight (25%) students need to pass the minimum standard
of the successful criteria (KKM).
c. Observation and Evaluation
The aspects which were observed during the teaching and learning process
were just same in the first cycle. There were four aspects; they were learning
activities, creativity, feeling of happiness, and interaction. Each aspect consisted
of some indicators. To observe the teaching and learning process, the researcher
used the guidelines of observation.
Table 6.1
The result of the observation in the second cycle
Aspects Indicators Percentage
(%)
Learning
process
Doing their assignments based on the teacher
instruction
90
Asking question to their teacher if there was an
instruction which was not clear
60
Giving comments and suggestions about their
friends job
63.33
Presenting their discussion result without being
appointed by the teacher
43.33
Discussing and working together with their
friends in doing their assignments
86.66
Doing assignments from their teacher well 60
Creativity Showing their curiosities with asking question
to their teacher and friends
66.66
Exploring their ideas 63.33
Thinking and are not hopeless for looking for
answer using books or asking to their friends
66.66
Feeling of
happiness
Looking happy in learning process 80
Not feeling sleepy during the teaching and
learning process
70
Interaction Discussing with their teacher 70
Discussing with their friends 66.66
Working together with their friends 70
Mean Score 63.33
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d. Reflection
Based on the results of the observation and the score of the test were still
dissapointed, the researcher needed to do stabilization in the third cycle.
3. The third cycle
a. Plan
The planning in the third cycle was similar to the planning  in the second
cycle. In this step, The researcher prepared the teaching learning design, such as:
lesson plan about speaking ability, the material about speaking that was given to
the students, research instrument, observation guidelines, attendance list, and
camera.
b. Action
1) The first meeting
The first meeting in the second cycle was conducted on August 2nd, 2017.
It started from 10.30 a.m. up to 12.00 p.m. These procedures were given below:
a) Entering the class and giving greeting to all the students.
b) Telling the students what they did and what materials will were studied.
c) The researcher explained the material
d) The researcher divided the students into ten groups, every group had three
students.
e) The researcher gave every group instruction in paper
f) After giving a paper, the researcher asked the students to discuss about the
instruction.
g) After discussing, the students made conversation.
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h) After making conversation, every group displayed their conversation in front
of the class.
2) The second meeting
The second meeting was conducted on August 4th 2017. All the activities of
the class were not different with the activities in the first meeting. The most
important things in the second meeting were to motivate the students to be active
in the class, to improve the students’ ability and to overcome the students’
problem in speaking and to decrease the weaknesses in the first meeting.
3) The third meeting
This meeting was conducted on August 7st, 2017. The students were given a
tests to measure the students’ improvements and achievement in speaking.
Table 7.1
The result of grammar at third cycle
Grammar
Scores (s) Frequencies (f) Percentages (%)
5 1 3.33
4 26 86.66
3 3 10
2 0 0
1 0 0
0 7 0
Total 30 100
Mean Score : 4
Based on the data above, all of the students had increased in grammar than
the second cycle. Where the mean score of the students increased become 4.
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Table 7.2
The result of vocabulary at third cycle
Vocabulary
Scores (s) Frequencies (f) Percentages (%)
5 6 20
4 22 73.33
3 2 6.66
2 0 0
1 0 0
0 0 0
Total 30 100
Mean Score : 4.1
Based on the data of the results of the test indicated that most of students
had increased in vocabulary, where the mean score of the students increased
become 4.1
Table 7.3
The result of pronunciation at third cycle
Pronunciation
Scores (s) Frequencies (f) Percentages (%)
5 5 16.66
4 22 73.33
3 3 6.66
2 0 0
1 0 0
0 0 0
Total 30 100
Mean Score : 4.1
Based on the data of the results of the test indicated that most of students
had increased in pronunciation. Where the mean score of the students become
4.1.
Table 7.4
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The result of accuracy and fluency at third cycle
Accuracy and
fluency
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 13 43.33
3 17 56.66
2 0 0
1 0 0
0 0 0
Total 30 100
Mean Score : 3.43
Based on the data of the results of the test indicated that most of students
had increased in accuracy and fluency . Where the mean score of the students
increased become 3.43.
The score of all speaking criteria were converted to the final score of the
students achievement in speaking by using the formula :
M⅀
Explanation:
M = The average of students’ score⅀ = Total students’ score
N = Total of students
The computation of the average score was follow:= 233530 = 77.8
The calculation result showed that the average of students’ test result of the
second cycle was 77.8. Finally, based on the table above, the percentage of
students’ speaking score with twenty four students passed the third cycle test
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was 80 percent. It means that the class could pass the criteria of minimum
successful (KKM).
c. Observation and Evaluation
The aspects which were observed during the teaching and learning process
were just the same in the first cycle. There were four aspects; they were learning
activities, creativity, feeling of happiness, and interaction. Each aspect consisted
of some indicators. To observe the teaching and learning process, the researcher
used the guidelines of observation.
Table 8.1
The result of the observation in the third cycle
Aspects Indicators Percentage
(%)
Learning
process
Doing their assignments based on the teacher
instruction
90
Asking question to their teacher if there was an
instruction which was not clear
63.33
Giving comments and suggestions about their
friends job
76.66
Presenting their discussion result without being
appointed by the teacher
70
Discussing and working together with their
friends in doing their assignments
100
Doing assignments from their teacher well 96.66
Creativity Showing their curiosities with asking question
to their teacher and friends
73.33
Exploring their ideas 86.66
Thinking and are not hopeless for looking for
answer using books or asking to their friends
73.33
Feeling of
happiness
Looking happy in learning process 86.66
Not feeling sleepy during the teaching and
learning process
100
Interaction Discussing with their teacher 83.33
Discussing with their friends 93.33
Working together with their friends 100
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Mean Score 85.23
Based on the table above, there were some improvements for the students’
activities. It made the researcher and the collaborators very happy because the
improvements were very high even though they did not really satisfy.
d. Reflection
Even though the student ability could improve by task based language
teaching, there were some descriptors that did not achieve yet. They were; (1)
some students could not present their idea well because they still shy, (2) some
students had difficulty with pronunciation because they could not mention word
well, (3) some students still did not understand well how to use tenses.
Besides the increase in students’ scores in the third cycle, the students
cooperation and attitudes increased also. They helped each other to understand
the material respected their friends, and motivated to learn each other.
B. Discussions
To make this discussion clear, the researcher would like to explain in parts;
improving the students’ speaking ability by using task based language teaching.
From the four indicators that have analyzed, namely: vocabulary, grammar,
pronunciation, accuracy and fluency, and also the students learning activities,
creativity, feeling of happiness, motivation and interaction each other was very
effective in improving students’ speaking ability.
The researcher was actually optimistic in this teaching method early. The
cause of his optimist based on Douglas Brown (2004) who said that from a
pragmatic view of language performance, listening and speaking are almost
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always closely interrelated. There are seven principles for designing speaking
techniques. (1) as technique that cover spectrum of learner needs, form language
based focus on accuracy to message based focus on fluency interaction, meaning
and fluency, (2) provide intrinsically motivation technique, (3) encourage the use
of authentic language in meaningful context, (4) provide appropriate feedback and
correction, (5) capitalize on natural link between speaking and listening, (6) give
students opportunities to initiate oral communication, (7) encourage the
development of speaking strategy. Picture dictation considered has complied with
the principle.
The main point in this study was to improve the students’ speaking ability
and overcome the students’ problems in speaking. It was happened because the
student achievements and performances improve from the first cycle to the third
cycle. Even though, it still need some stabilization, but it has to be stopped
because it has limited time and all students have passed in this lesson and get
good scores.
In the preliminary study, before giving task based language teaching the
speaking ability of the students for some criteria, they are vocabulary, grammar,
pronunciation and accuracy and fluency showed that their ability in each criterion
after testing and observing was so far from goodness event most students were
lack of speaking. The causes of their lack were students low of confident and
motivation, vocabulary and one problem that almost student had about
pronunciation and structure of language.
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After the rearcher giving task based language teaching in first cycle
showed that their ability in each  criterion after testing and observing still below
as the criterion of the minimum standard score. To solve the problems, the
researcher prepared all students’ need to face them in the second cycle, such as; a
new topic, give them vocabulary related topic that would be used.Then, the
researcher taught them how to pronounce it, give them motivation and give them
assignment to effort them to speak. The result of the students’ achievement in the
second cycle in vocabulary, grammar, pronunciation and accuracy and fluency,
after testing and observing showed great improvement. It also can be seen mean
score test and observation in the second cycle and in third cycle. Moreover, it is
not impossible that the students will get achievement more if it is seen from their
potential which base on their enthusiasm in learning that was showed while
researching. Actually, among all achievement that the students showed, the most
increased was their enthusiasm.
Based on the test result that had been done, it could be described that using
task based language teaching in the process of learning English at XI IPA
4students’ of SMAN 3 Bulukumba could improve students’ speaking ability.
Actually, the use of teaching method made students easy to understand material
that was delivered by the teacher
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CHAPTER V
CONCLUSION AND SUGGESTION
This chapter presents the conclusions and the suggestions of this research.
Conclusion describes how about the improvement of students’ speaking ability
after being taught by using the task based language teaching. Suggestion were
taken based on findings and conclusions obtained in this research.
A. Conclusions
Relating to the research findings and discussion in the previous chapter,
the conclusions are presented in the following statements:
In preliminary research before conducted task based language teaching
showed that the students’ speaking ability was very poor and all the students has a
problem in speaking.
The data was gained from test and observation within both first cycle,
second cycle and third cycle and also from observation sheet showed that the
students’ speaking ability after being taught by using task based language
teachinghad significantly improved. Their spoken English became better in the
end section of this research. It proved enough the effects as well as the benefits of
task based language teaching in enhancing the students’ speaking ability.
The problems faced by the students of the research were the students’
speaking ability found that they did mispronunciation, they were low of confident
and motivation, vocabulary and one problem that almost student had about
pronunciation and structure of language. As a matter of hope, the second and third
cycle test indicated that their previous problems in speaking decreased even did
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not recovered all perfectly. Task based language teaching was able to decrease the
students’ errors in doing speaking English and could also encourage the students’
motivation and their feeling into the class. This Class Action Research proved
enough that students’speaking ability could be improved by using task based
language teaching.
B.Suggestions
The researcher would like to give a suggestion to the teachers of English
that this method was very useful to teach speaking or even practicing speaking
inside the classroom however there were many method to be used in teaching
learning process, but using task based language teaching was only analternative
method of teaching speaking that could overcome the problem whileteaching
English especially for teaching speaking such as; students were difficultin
expressing their idea and students less motivated. This method was better for
teaching in the class.
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APPENDIX I
RESEARCH JOURNAL IN CLASSROOM ACTION RESEARCH
Teacher : Roskati S.Pd
Researcher : Melani Mustika Ayu
Class : XI Exact 4 SMAN 3 Bulukumba
No. Activities Date
1. Give research letter and proposal to school 18 July 2017
2. Preliminary Study 18 July 2017
3. Cycle 1 18,19,21 July 2017
4. Cycle 2 25,26  July and 1
August 2017
5. Cycle 3 2,4,7 August 2017
6. Ask research letter from school 7 August 2017
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APPENDIX II
STUDENTS NAME LIST
No. Name Students Code
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
ANDI SAYYEB DEMBILLAHI
ANDI YUSUF FAJAR
ASTI AYU LESTARI
ANITA SHOLEHA
ERWIN WIDIANTO
EVI FITRIA DEWI
FITRIANI SYAHRA
HASWIRANDA ISMAWAN
HIJRATUL HALAQ
IMAM SUPRIADI
IVAN DWI PAHRISA
MELLIANI
NURDIANTO
NUR FADILLA
NURUL IRSAN ASRUL
RISKA
RAI RENGGALANG
RESKY PUTRI UTAMI
RESKY ANDRIANI MARSHANDA
S-1
S-2
S-3
S-4
S-5
S-6
S-7
S-8
S-9
S-10
S-11
S-12
S-13
S-14
S-15
S-16
S-17
S-18
S-19
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20.
21.
22.
23.
24
25.
26.
27.
28.
29.
30.
SISKA SULISTIANA
SHINTIA SURYA NINGSIH
SRI RAHAYU
SINAR SURYA
SRI WIRDAYANTI
SUMARNI SYARSAL
TAUFIK NURHIDAYAT
VENNY LATIFA SABRIA
WIHDATUL AZZAHRA
WAFIQ AZIZAH
YUSRIANTI
S-20
S-21
S-22
S-23
S-24
S-25
S-26
S-27
S-28
S-29
S-30
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APPENDIX III
Rencana Pelaksanaan Pembelajaran
Nama Sekolah : SMA Negeri 3 Bulukumba
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : XI/1
Pertemuan ke : 1-3
Alokasi Waktu : 3 x 45 menit
Aspek Skill : Speaking
A. Standar Kompetensi
9. Mengungkapkan makna dalam teks percakapan transaksional dan
interpersonal resmi dan berlanjut (sustained) dalam konteks
kehidupan sehari-hari.
B. Kompetensi Dasar
9.1 Mengungkapkan  makna dalam  teks  monolog secara akurat,
lancar dan berterima  yang menggunakan ragam bahasa lisan yang
berbentuk menyampaikan pendapat dan meminta pendapat.
C. Indikator
 Mendiskusikan topic pada card
 Meminta pendapat
 Mengungkapkan pendapat
 Membuat percakapan dengan asking opinion and expressing opinion
57
D. Tujuan Pembelajaran
 Siswa dapat mendiskusikan topic pada card
 Siswa dapat meminta pendapat dan mengungkapkan pendapat
 Siswa dapat membuat percakapan dengan menggunakan asking
opinion and expressing opinion
 Siswa dapat mempresentasikan hasil kerjanya di depan kelas
E. Materi Pembelajaran
 Asking Opinions:
a. What do you think of.....
b. Do you think it’s going
c. Why do they behave like that?
d. Do you have any idea?
e. What’s your opinion?
 Expressing Opinion:
a. In my opinion....
b. I personally believe/think/feel....
c. I think...
d. From my point of view...
e. In my case
F. Metode/ Model Pembelajaran:
 Task Based Language Teaching
G. Langkah-langkah Kegiatan
58
Pertemuan pertama
 Kegiatan Awal
- Guru memberi salam kepada siswa
- Guru menanyakan  hal-hal  yang  terkait dengan keadaan siswa
- Checking  attendentlist
- Apersipsi dan motivasi
 Kegiatan Inti
- Guru menjelaskan inti materi.
- Guru menstimulus pengetahuan siswa  dengan bertanya
mengenai materi yang disampaikan
- Guru memberi  penguatan secara singkat mengenai
penggunaan asking expression
- Guru membagi siswa ke dalam beberapa kelompok
- Guru membagikan card yang terkait materi kepada setiap
kelompok
- Guru meminta siswa untuk mendiskusikan topic pada card
yang telah dibagikan
 Kegiatan penutup
- Guru memberikan penguatan pada materi yang telah
dibawakan
- Guru menutup pelajaran
Pertemuan kedua
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 Kegiatan Awal
- Guru memberi salam kepada siswa
- Guru menanyakan  hal-hal  yang  terkait dengan keadaan siswa
- Checking  attendentlist
- Apersipsi dan motivasi
 Kegiatan Inti
- Guru mengulanngi pelajaran sebelumnya
- Guru menstimulus siswa dengan bertanya mengenai materi
yang disampaikan
- Guru memberikan  tugas ( assessment ) terkait topic pada card
yang  telah dibagikan  kepada setiap kelompok untuk
dikejakan
- Siswa diminta untuk mempresentasikan hasil kerjanya di depan
kelas
 Kegiatan Akhir
- Guru memberikan penguatan pada materi yang telah
dibawakan
- Guru menutup pelajaran
Pertemuan ketiga
 Kegiatan Awal
- Guru memberi salam kepada siswa
- Guru menanyakan  hal-hal  yang  terkait dengan keadaan siswa
- Checking  attendentlist
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- Apersipsi dan motivasi
 Kegiatan Inti
- Guru menjelaskan kembali materi asking opinion
- Guru menstimulus siswa untuk bertanya terkait penggunaan
asking opinion
- Guru membagi siswa kedalam beberapa kelompok
- Guru membagikan tugas kepada setiap kelompok untuk
dikerjakan
- Setiap kelompok  diminta untuk berbicara di depan kelas
 Kegiatan Penutup
- Guru memberikan penguatan pada materi yang telah
dibawakan
- Guru menutup pelajaran
H. Sumber/Bahan/Alat
 Buku paket
 Papan tulis
 Spidol
I. Penilaian dan Rubrik penilaian
Bentuk Penilaian:
 Teknik: Performance Assessment
 Bentuk: Lisan (speaking test)
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Rencana Pelaksanaan Pembelajaran
Nama Sekolah : SMA Negeri 3 Bulukumba
Mata Pelajaran : B.Inggris
Kelas/Semester : XI/1
Pertemuan ke : 4-6
Alokasi Waktu : 3 x 45 menit
Aspek Skill : Speaking
A. Standar Kompetensi
10. Mengungkapkan makna dalam teks percakapan transaksional dan
interpersonal resmi dan berlanjut (sustained) dalam konteks
kehidupan sehari-hari.
B. Kompetensi Dasar
62
9.2 Merespon makna dalam percakapan transaksional (to get things
done) dan interpersonal (bersosialisasi)  resmi dan berlanjut
(sustained) secara akurat, lancar, dan berterima yang menggunakan
ragam bahasa lisan dalam konteks  kehidupan sehari-hari dan
melibatkan tindak tutur: menasehati dan memberi saran.
C. Indikator
 Merespon tindak tutur menasehati dan memberi saran
 Mengungkapkan tindak tutur menasehati dan memberi saran
 Mempraktekkan  tindak tutur menasehati dan memberi saran
D. Tujuan Pembelajaran
 Siswa dapat merespon tindak tutur menasehati dan memberi saran
 Siswa dapat mengungkapkan tindak tutur menasehati dan memberi
saran
 Siswa dapat mempraktekkan tindak tutur menasehati dan memberi
saran
E. Materi Pembelajaran
Gambits dan dialog yang memuat ungkapan menasehati dan memberi
saran
Asking for advice
 Do you think I ought to call the police?
 What do you think I should buy him for his birthday?
 Do you have any ideas about how I can sell my car?
 If you were me, what would you tell her?
 Do you have any advice for me?
Offering advice
 I think you'd better start looking for a new job.
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 If I were you, I'd stop writing her.
 It would probably be a good idea to send this mail by express mail.
 I advice you to talk with your lawyer.
F. Metode/ Model Pembelajaran:
 Task Based Language Teaching
G. Langkah-langkah Kegiatan
Pertemuan Pertama
- Kegiatan Awal
- Guru memberi salam kepada siswa
- Guru menanyakan hal-hal yang terkait dengan keadaan siswa
- Checking  attendentlist
- Apersipsi dan motivasi
 Kegiatan Inti
- Guru menjelaskan materi tentang  asking for advice.
- Guru memberikan stimulus kepada siswa untuk bertanya terkait
materi
- Guru membagi siswa kedalam beberapa kelompok
- Setiap kelompok diberikan tugas terkait dengan materi
- Setiap kelompok mengerjakan tugasnya masing masing
 Kegiatan Akhir
- Guru memberikan pengutan pada materi yang telah dipelajari
- Guru menutup pelajaran
Pertemuan kedua
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 Kegiatan awal
- Guru memberi salam kepada siswa
- Guru menanyakan hal-hal yang terkait dengan keadaan siswa
- Checking  attendentlist
- Apersipsi dan motivasi
 Kegiatan Inti
- Guru mengulangi pelajaran terkait asking advice
- Guru memberikan stimulus kepada siswa untuk bertanya
mengenai materi yang disampaikan
- Siswa diminta malafalkan kosakata terkait materi
 Kegiatan akhir
- Guru memberikan pengutan pada materi yang telah dipelajari
- Guru menutup pelajaran
Pertemuan ketiga
 Kegiatan Awal
- Guru memberi salam kepada siswa
- Guru menanyakan hal-hal yang terkait dengan keadaan siswa
- Checking  attendentlist
- Apersipsi dan motivasi
 Kegiatan Inti
- Guru mengulangi materi
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- Guru menstimulus siswa untuk bertanya mengenai materi yang
telah diajarkan
- Guru membagi siswa ke dalam beberapa kelompok
- Guru membagikan tugas terkait materi yang diajarkan
- Siswa diminta menampilkan hasil tersebut secara lisan di depan
kelas
H. Sumber/Bahan/Alat
 Buku Look Ahead 2
 Papan tulis
 Spidol
I. Penilaian dan Rubrik penilaian
Bentuk Penilaian:
 Teknik: Performance Assessment
 Bentuk: Lisan (speaking test)
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Rencana Pelaksanaan Pembelajaran
Nama Sekolah : SMA Negeri 3 Bulukumba
Mata Pelajaran : B.Inggris
Kelas/Semester : XI/1
Pertemuan ke : 7-9
Alokasi Waktu : 3 x 45 menit
Aspek Skill : Speaking
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A. Standar Kompetensi
11. Mengungkapkan makna dalam teks percakapan transaksional dan
interpersonal resmi dan berlanjut (sustained) dalam konteks
kehidupan sehari-hari.
B. Kompetensi Dasar
11.1 Mengungkapkan makna dalam percakapan transaksional (to
get things done) dan interpersonal (bersosialisasi) resmi dan
berlanjut (sustained) dengan menggunakan ragam bahasa lisan
secara akurat lancer dan berterima dalam konteks kehidupan
sehari-hari dan melibatkan tindak tutur dalam menyatakan
perasaan cinta
C. Indikator
 Menggunakan tindak tutur menyatakan perasaan cinta
 Merespon tindak tutur menyatakan perasaan cinta
 Menggunakan tindak tutur menyatakan perasaan sedih
D. Tujuan Pembelajaran
 Siswa dapat menggunakan tindak tutur menyatakan perasaan cinta
 Siswa dapat merespon tindak tutur menyatakan perasaan cinta
 Siswa dapat menggunakan tindak tutur perasaan sedih
E. Materi Pembelajaran
 Expressing Love:
- I love you
- I love you too
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- I really love you and I always will
- I truly love you endlessly
- There’s nothing that compares with my love for you
- My love will never cease til the end of time
- I’ll never stop loving you
 Expressing Sadness:
- Please leave alone
- I’m really sad
- How sorrowfull it is
- It is tragic
F. Metode/ Model Pembelajaran:
Task Based Language Teaching
G. Langkah-langkah Kegiatan
Pertemuan pertama
 Kegiatan Awal
- Guru memberi salam kepada siswa
- Guru menanyakan hal-hal yang terkait dengan keadaan siswa
- Checking  attendentlist
- Apersipsi dan motivasi
 Kegiatan Inti
- Guru menjelaskan inti materi.
- Guru menstimulus siswa untuk bertanya mengenai materi yang
telah diajarkan
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- Guru membagi siswa ke dalam beberapa kelompok
- Guru membagikan tugas  terkait materi expressing love
- Siswa diminta untuk mempresentasikan hasil kerjanya di depan
kelas
 Kegiatan penutup
- Guru memberikan pengutan pada materi yang telah dipelajari
- Guru menutup pelajaran
Pertemuan kedua
 Kegiatan awal
- Guru memberi salam kepada siswa
- Guru menanyakan hal-hal yang terkait dengan keadaan siswa
- Checking  attendentlist
- Apersipsi dan motivasi
 Kegiatan Inti
- Guru menjelaskan materi tentang expressing sadness
- Guru menstimulus siswa untuk bertanya mengenai materi yang
telah dijelaskan
- Guru membagi siswa ke dalam beberapa kelompok
- Guru membagikan tugas terkait materi expressing sadness
- Siswa diminta untuk mempresentasikan pekerjaannya di depan
kelas
 Kegiatan penutup
- Guru memberikan pengutan pada materi yang telah dipelajari
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- Guru menutup pelajaran
Pertemuan ketiga
 Kegiatan awal
- Guru memberi salam kepada siswa
- Guru menanyakan hal-hal yang terkait dengan keadaan siswa
- Checking  attendentlist
- Apersipsi dan motivasi
 Kegiatan inti
- Guru mengulangi pelajaran sebelumnya
- Guru menstimulus siswa untuk bertanya terkait materi yang
telah diajarkan
- Guru membagi siswa kedalam beberapa kelompok
- Setiap kelompok diberikan tugas terkait materi expressing love
dan expressing sadness
- Setiap kelompok mempresentasikan langsung di depan kelas
 Kegiatan penutup
- Guru memberikan pengutan pada materi yang telah dipelajari
- Guru menutup pelajaran
H. Sumber/Bahan/Alat
 Buku Look Ahead 2
 Papan tulis
 Spidol
I. Evaluasi
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Evaluasi: Terlampir
J. Penilaian dan Rubrik penilaian
Bentuk Penilaian:
 Teknik: Performance Assessment
 Bentuk: Lisan (speaking test)
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Appendix V
Scoring of Students’ Speaking Ability In Speaking Test
First Cycle
Students
Grammar Vocabulary Pronunciation Accuracy/
fluency
Total Final
score
S1 3 3 2 2 10 50
S2 3 3 2 1 9 45
S3 2 3 2 1 8 40
S4 2 2 2 2 8 40
S5 3 2 2 2 9 45
S6 3 3 2 2 10 50
S7 3 3 2 2 10 50
S8 2 2 2 2 8 40
S9 2 3 2 2 9 45
S10 3 4 3 2 12 60
S11 3 3 2 2 10 50
S12 3 3 2 2 10 50
S13 3 3 2 2 10 50
S14 4 4 4 3 15 75
S15 2 2 2 2 8 40
S16 2 2 2 2 8 40
S17 4 4 4 3 15 75
S18 4 4 4 3 15 75
S19 3 3 2 2 10 50
S20 3 3 2 2 10 50
S21 3 3 2 2 10 50
S22 3 3 2 2 10 50
S23 3 3 2 2 10 50
S24 4 4 4 3 15 75
S25 4 3 2 2 11 55
S26 3 3 2 2 10 50
S27 3 3 2 2 10 50
S28 4 3 2 2 11 55
S29 3 2 2 1 8 40
S30 2 2 2 1 7 35
Total 1530
Mean
score :
51
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Appendix IV
Scoring of Students’ Speaking Ability In Speaking Test (Preliminary Test)
Students Grammar Vocabulary Pronunciati
on
Accuracy/
fluency
Total Final
score
S1 2 2 2 1 7 35
S2 1 1 1 1 4 20
S3 2 2 2 1 7 35
S4 1 1 1 1 4 20
S5 1 1 1 1 4 20
S6 2 2 2 2 8 40
S7 1 1 1 1 4 20
S8 2 2 2 1 7 35
S9 1 1 1 1 4 20
S10 3 2 2 2 9 45
S11 1 1 1 1 4 20
S12 2 2 2 1 7 35
S13 2 1 1 1 5 25
S14 2 2 2 1 7 35
S15 1 1 1 1 4 20
S16 1 1 1 1 4 20
S17 2 2 2 2 8 40
S18 3 2 2 2 9 45
S19 1 1 1 1 4 20
S20 2 2 2 1 7 35
S21 1 1 1 1 4 20
S22 1 1 1 1 4 20
S23 2 2 2 2 8 40
S24 3 2 2 1 8 40
S25 2 2 2 2 8 40
S26 1 1 1 1 4 20
S27 1 1 1 1 4 20
S28 2 2 2 2 8 40
S29 1 1 1 1 4 20
S30 1 1 1 1 4 20
TOTAL 910
MEAN
SCORE:
30.33
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Appendix VI
Scoring of Students’ Speaking Ability In Speaking Test
Second Cycle
Students Grammar Vocabulary Pronunciation
Accuracy/
fluency
Total Final
score
S1 4 4 4 3 15 75
S2 4 4 4 3 15 75
S3 4 4 4 3 14 70
S4 3 3 3 2 11 55
S5 4 4 3 3 14 70
S6 4 4 4 3 15 75
S7 4 4 4 3 15 75
S8 4 4 4 3 15 75
S9 4 4 4 3 14 70
S10 4 4 4 3 15 75
S11 4 4 4 4 16 80
S12 4 4 4 3 15 75
S13 3 3 3 2 11 55
S14 4 4 4 4 16 80
S15 3 3 3 2 11 55
S16 3 3 3 2 11 55
S17 4 4 4 4 16 80
S18 4 4 4 3 15 75
S19 4 3 3 2 12 60
S20 3 4 3 3 13 65
S21 4 3 3 2 12 60
S22 4 3 3 2 12 60
S23 4 3 4 4 15 75
S24 4 3 4 4 15 75
S25 4 3 4 3 15 75
S26 3 4 4 2 13 65
S27 4 3 3 2 12 60
S28 4 3 3 3 13 65
S29 4 3 3 2 12 60
S30 4 3 3 2 12 60
TOTAL 2015
MEAN
SCORE:
67
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Appendix VII
Scoring of Students’ Speaking Ability In Speaking Test
Third Cycle
Students Grammar Vocabulary Pronunciation
Accuracy/
fluency
Total Final
score
S1 4 5 5 3 17 85
S2 4 5 5 3 17 85
S3 4 5 5 3 17 85
S4 4 4 4 4 16 80
S5 4 3 3 4 14 70
S6 4 4 4 3 15 75
S7 4 4 4 3 15 75
S8 4 4 4 3 15 75
S9 3 4 4 3 14 70
S10 4 4 4 3 15 75
S11 4 5 5 4 18 90
S12 4 4 4 3 15 75
S13 4 3 3 3 13 65
S14 4 5 5 4 18 90
S15 4 4 4 3 15 75
S16 3 4 4 3 14 70
S17 5 5 4 4 18 90
S18 4 4 4 4 16 80
S19 3 4 4 3 14 70
S20 4 4 4 4 16 80
S21 4 4 4 4 16 80
S22 4 4 3 3 15 75
S23 4 4 4 4 16 80
S24 4 4 4 4 16 80
S25 4 4 4 3 15 75
S26 4 4 4 3 15 75
S27 4 4 4 4 16 80
S28 4 4 4 4 16 80
S29 4 4 4 4 16 80
S30 4 4 4 3 15 75
TOTAL 2335
MEAN
SCORE:
77.8
75
Appendix VIII
The Result of The Observation
Table 22: The Result of The Observation In The First Cycle
Name
LC C FH I
1 2 3 4 5 6 7 8 9 10 11 12 13 14
Andi sayyeb
demmbillahi
√ √ √ √ √ √ √ √ √ √ √ √ √
Andi yusuf
fajar
√ √ √ √ √ √ √ √ √ √
Asti ayu
lestari
√ √ √ √ √ √
Anita
sholeha
√ √ √ √ √ √ √
Erwin
widianto
√ √ √ √ √ √ √ √ √ √ √ √ √ √
Evi fitria
dewi
√ √ √ √ √ √ √
Fitriani
syahra
√ √ √ √ √ √ √ √ √ √
Haswiranda
ismawan
√ √ √ √ √ √ √ √ √ √ √
Hijratul
halaq
√ √ √
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Imam
supriadi
√ √ √ √ √ √ √ √ √ √
Ivan dwi
pahrisa
√ √ √ √
Melliani √ √ √ √ √ √ √ √ √ √ √ √ √ √
Nurdianto √ √ √ √ √ √ √ √
Nur fadilla √ √ √ √ √ √ √ √ √ √ √ √ √
Nurul irsan
asrul
√ √ √ √ √ √ √ √ √ √
Riska √ √ √ √
Rai
renggalang
√ √ √ √ √ √ √ √ √
Reski putri
utami
√ √ √ √ √ √ √ √ √ √
Resky
andriani
marshanda
√ √ √ √ √ √ √
Siska
sulistiana
√ √ √ √ √ √
Shintia
surya
ningsih
√ √ √ √ √ √ √ √ √ √ √
Sri rahayu √ √ √ √ √ √ √ √ √ √ √
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Sinar surya √ √ √ √ √ √ √ √ √ √ √
Sri
wirdayanti
√ √ √ √ √
Sumarni
syarsal
√ √ √ √
Taufik
nurhidayat
√ √ √ √ √ √ √ √ √ √ √
Venny latifa
sabria
√ √ √ √ √ √ √ √ √ √ √ √
Wihdatul
azzahra
√ √ √ √ √ √ √
Wafiq
azizah
√ √ √ √
Yusrianti √ √ √ √
Mean Score
80 50 53
.3
3
36
.6
6
83
.3
3
50 56
.6
6
53
.3
3
60 76.6
6
66.6
6
60 63.
33
63.
33
78
Appendix IX
The Result of The Observation In Second cycle
Name
LC C FH I
1 2 3 4 5 6 7 8 9 10 11 12 13 14
Andi sayyeb
demmbillahi
√ √ √ √ √ √ √ √ √ √ √ √ √
Andi yusuf
fajar
√ √ √ √ √ √ √ √ √ √ √ √
Asti ayu
lestari
√ √ √ √ √ √ √ √ √ √
Anita
sholeha
√ √ √ √ √ √ √ √ √
Erwin
widianto
√ √ √ √ √ √ √ √ √ √ √ √ √ √
Evi fitria
dewi
√ √ √ √ √ √ √ √ √ √ √
Fitriani
syahra
√ √ √ √ √ √ √ √ √ √
Haswiranda
ismawan
√ √ √ √ √ √ √ √ √ √ √ √
Hijratul
halaq
√ √ √ √ √ √ √
Imam
supriadi
√ √ √ √ √ √ √ √ √ √ √
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Ivan dwi
pahrisa
√ √ √ √ √ √ √ √
Melliani √ √ √ √ √ √ √ √ √ √ √ √ √ √
Nurdianto √ √ √ √ √ √ √ √
Nur fadilla √ √ √ √ √ √ √ √ √ √ √ √ √
Nurul irsan
asrul
√ √ √ √ √ √ √ √ √ √
Riska √ √ √ √
Rai
renggalang
√ √ √ √ √ √ √ √ √
Reski putri
utami
√ √ √ √ √ √ √ √ √ √ √
Resky
andriani
marshanda
√ √ √ √ √ √ √ √ √ √ √
Siska
sulistiana
√ √ √ √ √ √
Shintia surya
ningsih
√ √ √ √ √ √ √ √ √ √ √
Sri rahayu √ √ √ √ √ √ √ √ √ √ √
Sinar surya √ √ √ √ √ √ √ √ √ √ √
Sri
wirdayanti
√ √ √ √ √
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Sumarni
syarsal
√ √ √ √ √ √
Taufik
nurhidayat
√ √ √ √ √ √ √ √ √ √ √
Venny latifa
sabria
√ √ √ √ √ √ √ √ √ √ √ √
Wihdatul
azzahra
√ √ √ √ √ √ √
Wafiq azizah √ √ √ √ √
Yusrianti √ √ √ √ √
Mean Score
90 60 63
.3
3
43
.3
3
86
.6
6
60 66
.6
6
63
.3
3
66
.6
6
80 70 70 66.
66
70
81
Appendix X
The Result of The Observation In Third Cycle
Name
LC C FH I
1 2 3 4 5 6 7 8 9 10 11 12 13 14
Andi sayyeb
demmbillahi
√ √ √ √ √ √ √ √ √ √ √ √ √ √
Andi yusuf
fajar
√ √ √ √ √ √ √ √ √ √ √ √ √ √
Asti ayu
lestari
√ √ √ √ √ √ √ √ √ √ √ √
Anita
sholeha
√ √ √ √ √ √ √ √ √ √ √
Erwin
widianto
√ √ √ √ √ √ √ √ √ √ √ √ √ √
Evi fitria
dewi
√ √ √ √ √ √ √ √ √ √ √ √ √
Fitriani
syahra
√ √ √ √ √ √ √ √ √ √ √ √ √
Haswiranda
ismawan
√ √ √ √ √ √ √ √ √ √ √ √
Hijratul
halaq
√ √ √ √ √ √ √ √ √ √
Imam
supriadi
√ √ √ √ √ √ √ √ √ √ √ √ √
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Ivan dwi
pahrisa
√ √ √ √ √ √ √ √ √
Melliani √ √ √ √ √ √ √ √ √ √ √ √ √ √
Nurdianto √ √ √ √ √ √ √ √ √ √ √
Nur fadilla √ √ √ √ √ √ √ √ √ √ √ √ √
Nurul irsan
asrul
√ √ √ √ √ √ √ √ √ √ √ √
Riska √ √ √ √ √ √ √
Rai
renggalang
√ √ √ √ √ √ √ √ √ √ √
Reski putri
utami
√ √ √ √ √ √ √ √ √ √ √ √ √
Resky
andriani
marshanda
√ √ √ √ √ √ √ √ √ √ √ √ √
Siska
sulistiana
√ √ √ √ √ √ √ √ √ √ √
Shintia
surya
ningsih
√ √ √ √ √ √ √ √ √ √ √ √
Sri rahayu √ √ √ √ √ √ √ √ √ √ √ √ √
Sinar surya √ √ √ √ √ √ √ √ √ √ √ √
Sri √ √ √ √ √ √ √ √ √
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wirdayanti
Sumarni
syarsal
√ √ √ √ √ √ √ √ √ √ √
Taufik
nurhidayat
√ √ √ √ √ √ √ √ √ √ √ √ √
Venny latifa
sabria
√ √ √ √ √ √ √ √ √ √ √ √ √ √
Wihdatul
azzahra
√ √ √ √ √ √ √ √ √ √
Wafiq
azizah
√ √ √ √ √ √ √ √ √ √ √ √ √
Yusrianti √ √ √ √ √ √ √ √ √ √ √
Mean Score
90 63
.3
3
76
.6
6
70 10
0
96
.6
6
73.
33
86
.6
6
73.
33
86.
66
10
0
83.
33
93.
33
10
0
Note:
A. Learning Activities
1. Doing their assignments based on the teacher instruction
2. Asking question to their teacher if there was an instruction which was
not clear
3. Giving comments and suggestions about their friends job
4. Presenting their discussion result without being appointed by the
teacher
5. Discussing and working together with their friends in doing their
assignments
6. Doing assignments from their teacher well
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B. Creativities
7. Showing their curiosities with asking question to their teacher and
friends
8. Exploring their ideas
9. Thinking and are not hopeless for looking for answer using books or
asking to their friends
C. Feeling of Happiness
10. Looking happy in learning process
11. Not feeling sleepy during the teaching and learning process
D. Interaction
12. Discussing with their teacher
13. Discussing with their friends
14. Working together with their friends
85
85
Appendix XI
Instrument cycle 1
1. Choose of interesting topic for your below:
a. Smoking
b. English book
c. Holiday
2. Discuss with your partner and make a conversation with using expression
“asking and giving opinion”
Appendix XII
Instrument cycle 2
1. Choose of interesting topic
2. Discuss with your partner and make a conversation with using expression
“asking and giving advice”
Appendix XIII
Instrument cycle 3
Make the dialogues using the expressions “Love and Sadness”with your friends and
show in front of the class.
APPENDIX XVI
Documentation of Research in SMAN 3 Bulukumba


CURICULUM VITAE
The writer, Melani Mustika Ayu was born on
Oktober 12, 1996 in Darubiah Bulukumba. She is the
daughter of Mahmuddin and Muslaeni. She has one sisters
and one brothers, Indita Yusfika Ayu and Eimal Dian
Triatma.
The writer began her study in SD 166 Darubiah,
Bulukumba, South Sulawesi and graduated in 2007. She
continued her study in SMPN 34 Bulukumba. She graduated in 2010. Then she
continued her study in SMAN 3 Bulukumba graduated in 2013.
In 2013, she continued her study at State Islamic University of Alauddin
Makassar. She was majoring in English Education Department in Tarbiyah and
Teaching Science Faculty.
